HE ATHLETIC TRAINING profession has accepted the NATA Code of Ethics as the cornerstone of ethics for many decades; however, ethics education goes far beyond review of an established professional code of ethics. Students must be immersed in ethical discovery and placed in challenging situations to fully develop an ethical framework that will guide professional practice and facilitate development of professional behaviors. This complex process of socialization, 1 which helps students internalize professional values, is critical in athletic training education. Socialization-the act of becoming a professional through the process of being constantly exposed to the professionals in the field-is paramount in ethics education.
Athletic training education is rooted in competency-based education. These competencies have evolved and are found in the new 4th edition of the Athletic Training Educational Competencies. The most significant changes from the 3rd to the 4th edition include the elimination of the affective domain competencies, which were replaced by foundational behaviors of professional practice: (a) primacy of the patient, (b) teamed approach to practice, (c) legal practice, (d) ethical practice, (e) advancing knowledge, (f) cultural competence, and (g) professionalism. In short, these foundational behaviors emphasize human rights, integrity, and welfare, in other words, how we ought to treat others. If we integrate these fundamental behaviors in deliberate ethics education throughout the curriculum, athletic training students are likely to represent these behaviors as they enter the profession.
There is a momentous need to infuse these behaviors in all aspects (e.g., classroom, laboratory, clinic) of the athletic training education program (ATEP). The first step in developing ethical professional behavior is cognitive understanding, because cognitive competence will inform appropriate professional behaviors. Ethics education can advance the understanding of ethical professional behavior by incorporating activities that encourage ethical discovery and decision making into the curriculum. The purpose of this report is to illuminate the critical role that ethics education plays in the development of foundational professional practice behaviors while providing practical pedagogical strategies for integrating ethics education throughout the athletic training curriculum.
Ethics Education
Much can be learned from other disciplines such as physical therapy, medicine, and nursing. The notion of professional behaviors in these professions has been folded into ethics education. Although considerable research has been done relative to ethics education in the health fields, consensus on the philosophy, purpose, and most effective pedagogical strategies has not been reached. 1 This relative "state of flux" 2 in ethics education and uncertainty on the part of faculty relative to ethics education 3 have created a void in many healthprofession education programs.
Health professionals are facing increasing challenges that push the margins of professional practice and drive change. Athletic training is no different. Professionals in the field must be able to frame their 4 Research indicates that increased levels of moral reasoning are associated with ethics education, 5 which cultivates sensitivity, reasoning, judgment, and character. In other words, it prepares the practitioner to accept the moral responsibilities of clinical practice-how we ought to treat others.
Although required in some health education programs and by some state licensure boards, the underlying purpose of ethics education is often misunderstood and misarticulated. Ethics education should prepare the student to identify ethical issues, develop moral reasoning and decision-making skills, improve implementation of ethics-based decisions, and develop moral character. Development of professional integrity and clinical reasoning should be at the core of athletic training ethics education. Some literature connects values education with ethics education.
6-11 Values education is distinctly different although integrally connected to ethics education.
Values education is rooted conceptually in the tenet that professional core values guide professional behaviors and influence attitudes, beliefs, and practice.
9 Thus, professional core values provide a framework for sound clinical judgments and develop a sense of professional commitment and responsibility that culminates in a recognizable professional distinctiveness.
10 Moreover, the value-clarification process promotes consistency and predictability in value-based behaviors and decision making.
11 Personal and professional values do guide professional behavior, but ethics education is much more comprehensive. Pedagogical strategies for values education and ethics education will differ slightly.
Content Considerations for Ethics Education
A variety of approaches to ethics education are documented in the literature. The "Principles" approach identifies four main prima facie health-care principles (autonomy, nonmaleficence, beneficence, and justice), which serve as the core of all analysis and judgment.
12
The "Ethic of Caring" approach emphasizes the relationships and responsibilities associated with providing care for others. 13 Decision theory is another approach to ethics education. Decision-making models drive this approach, as students follow closely prescribed steps to solve ethical problems. Finally, the "Topics" or "Issues" approach emphasizes issues related to the profession, including codes of ethics, confidentiality, resource allocation, and other issues with ethical implications. This method is easy to integrate into most settings, making it the most commonly used method for ethics education.
Regardless of the approach, it is critical to understand that ethics education is underutilized in most health-care education programs-including athletic training. Identifying key ethical concepts related to foundational professional behaviors should be emphasized at all levels throughout the didactic and clinical components of the curriculum.
There are many pedagogical methods related to the development of foundational behaviors of professional practice in ethics education that can easily be included in the athletic training curriculum. Small-group activities, moral dilemmas, storytelling, role playing, decision analysis, Socratic questioning, clinical rounds, and case studies have all been utilized. Pedagogically, ethics education can be categorized by the desired outcome of the teaching strategy (see Table 1 ). A multifaceted approach to pedagogy used for the inclusion of ethics education in the curriculum is optimal to bridging the apparent void in ethics education.
Evaluation in Ethics Education
There are also a variety of approaches for evaluation of cognitive understanding of ethics. As with all education, it is imperative that the objectives be defined, thereby giving the instructor the opportunity to evaluate the degree to which the student achieved the stated objectives. Evaluation in ethics education is complex; however, with a clear understanding of the desired outcome-did you want the student to clarify values, or did you want them to follow a prescribed problemsolving strategy-the educator will have an objective basis for evaluation without judging the "ethics" of the student.
Feedback from peers and faculty members provides students with a valuable compass that facilitates ethical and professional development. Carey and Ness 14 contend that professionalism is facilitated by constant awareness through various modes of feedback. Feedback-both formal and informal-should be viewed as constructive. Furthermore, feedback should assess both the cognitive and behavioral competency
